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terms of gadgets, instruments, machines, and devices, most (educators) will refer to technology as computers" (p. 43). Saettler (as cited in Roblyer, 2003) urges the seeking precision to remember that "the historical function of educational technology is a process rather than a product. No matter how sophisticated the media of instruction may become, a distinction must always be made between the process of developing a technology of education and the use of certain products or media within a particular technology instruction." (p. 56). Therefore, in the view of most writers, researchers, and practitioners in the field, useful definitions of educational technology must focus on the process of applying tools for educational purposes as well as the tools and materials used.  Based on this background, the following definition was provided by Roblyer (2003):

Educational technology is a combination of the processes and tools involved in 
addressing educational needs and problems, with an emphasis on applying the most 
current tools: computers and their related technologies (p. 46).

A review of abstracts from books, journals and articles provided the context for creating an operational definition of educational technologies. This definition was the integration of electronic or digital products and systems with knowledge and theories from one or more of the following domains social science, research on learning, and research on education to increase the quality of education. 
2.2 
Educational Technology Materials used in English Language Teaching


Percival and Ellington (1984, p.13) suggest that the main role of educational technology is to help improve overall efficiency of the teaching/learning process. In education and training, improved efficiency can manifest itself in many ways. For example; increasing the quality of learning, or the degree of mastery; decreasing the time taken for learners to attain desired goals; increasing the capacity of teachers in terms of numbers of learners thought, without reducing the quality of learning; and reducing costs, without affecting quality.
The use of Information and Communications Technology (ICT) by language teachers and the use of educational technology in the classroom is becoming increasingly important. There are many reasons for this that Dudeney and Hockly (2007) point out that:
· The internet access, either in private homes or at internet cafes, is becoming     increasingly available to learners.
· Young learners are growing up with technology, and it is a natural and integrated part of their lives. For these learners the use of educational technology is a way to bring the outside world into classroom. And some of these young learners will in turn become teachers.

· Technology, especially the internet, presents us with new opportunities for authentic 
tasks and materials, as well as access to a wealth of ready-made ELT materials.
· Educational technology offers new ways for practising the language and assessing performance.
· Using a range of ICT tools can give learners exposure to and practice in all of the four language skills-speaking, listening, writing and reading (p. 8).


Littleton and Light (1998) point out that the potential of new information technologies to support learning is now widely recognized, and educational institutions at all levels have invested heavily in attaining this potential. Kahn and Ullah (1997) suggest that:

Computers, telecommunications, and multimedia can be powerful tools for enriching 
student learning. They are also an essential part of preparing students for a world 
characterized by knowledge, work, global communications, and continuous learning 
and change. But in order for educational technology to be effective in today's 
education system, it needs to be intelligently integrated into a rich, meaning-centred 
curriculum (para. 5). 


The use of educational technology in English language classroom is becoming a normal part of ELT.
2.2.1
 Film, Video and TV 

For many years, films have been widely used in education (and, even more commonly, in training situations) as a mass-instructional teaching method in their own right (Littleton and Light, 1998). With the arrival of the videocassette recorder, which makes it even easier to show film-type programs in the classroom, this practice has become even more prevalent. Thus, an ever-increasing range of films and videocassette programs are now being made for all sectors of education and training. As well as being a teaching method in their own right, short films and video clips can also be incorporated into lecture-type presentations in order to provide illustrative visual stimulation and variety of approach. Film and video presentations can be used as an effective lecture-substitute. They are particularly useful if the content has a high visual impact, where a variety of techniques such as animation, time-lapse photography and close-up work can be used to good effect. Percival and Ellington (1984) point out that:

Film and video programs can provide an impression of life outside the classroom 
which would otherwise be inconvenient or perhaps impossible to achieve. They can, 
for example, show lifestyles in other countries, scientific processes at the microscopic 
level, complicated industrial processes, theatrical productions, and so on (p. 64).

Speech is full of variety and ambiguity and students need to develop some ability to deal with this, even if it’s just to learn how to ask for clarification when they don’t understand something. Using video examples, we teachers can slowly guide students do deal with language as it is really used (Katchen, 2002). 
Language teachers have been using video technologies for at least the past twenty years.  From videotapes to DVDs and streaming video from the internet, the visual mode is still powerful and popular.  Far from being mere entertainment, carefully chosen films can be a useful and extremely motivational teaching tool for both practicing listening skills and stimulating speaking and writing. 
Broadcast radio and television have a long history of use in education and training, with programs designed specifically for class use in schools and colleges being transmitted by a large number of broadcasting organizations in many parts of the world. Percival and Ellington (1984) points out that:


Educational radio and television broadcasts have the same basic educational 
advantages as film and video presentations in that they constitute high-quality material 
that can be used as an effective substitute for, or supplement to, a conventional taught 
lesson as and when appropriate, thus enabling a teacher, lecturer or trainer to introduce 
variety into a course (p.65).  
Television (and video generally) as a technology, has not had as strong an impact as the tape recorder and the computer in language teaching and learning. In social life more generally however, the advent of television has had a strong impact, changing how people live their lives in ways comparable to the development of radio/recorded sound, and of digitised information technology. Kiely (2006) suggests that there are a number of possible reasons for this lack of impact.
· Television and video have become associated with language learning without a teacher, rather than in classroom contexts; videos save time, focusing the learners' attention quickly and keeping it there; and they can be adapted for use with both large and small classes; they are an endless source of grammatical structures and words.
· Television requires machines for recording and playback, which are resource demands many teaching centres have not been able to meet, and course book series have not assumed; they contain live speech, (word stress and intonation are important factors in understanding the speaker's intention); they can be exploited as a discussion starter; they stimulate the listener's/reader's imagination and help readers with a lack of imagination; they help readers establish auditory, visual and mental links that help improve their longterm memory.

· Television represents a form of popular culture, and language teaching has traditionally been associated with the study of literature and other forms of high culture; they promote cross-cultural awareness, and are adaptable for use with students at any English-language proficiency level.
· Television as authentic data presents language in culturally-specific contexts which can be difficult for learners in other language contexts to understand or appreciate; they can increase oral comprehension and stimulate student interaction and communication with other classmates.
Many of these reasons for the lack of uptake of television in language teaching practice are historical or accidental. Two aspects of recent developments of television service provision have increased the likelihood that television can be a useful resource:
· Technological developments mean that television can be accessed through cable, satellite, and internet, so that teachers and students in all parts of the world are likely to be able to access English language television.  

Video can be used to distinguish items in a listening comprehension test, aid in the role of recall, help to sequence events, as well as be adapted, edited or changed in order to meet the needs of language learners.
2.2.2
Overhead Projector

The overhead projector (OHP) is probably the most versatile visual aid that can be used to support mass instruction methods, with the result that its use has become extremely widespread and popular over the last 20 years. Indeed, the OHP has now replaced the traditional chalkboard as the most commonly-used visual aid in many schools, colleges and training establishments. 


The OHP has a number of definite advantages over other methods of presenting visual information. A teacher or trainer can, for example, use it in exactly the same way as a chalkboard or whiteboard (for writing up notes, showing diagrams, working through calculations, and so on) but with the great advantage of always facing the class. Percival and Ellington (1984) points out that:

Compared with other projected aids, the OHP also has the great advantage that it does 
not require the room to be blacked out, thus allowing students to take notes; indeed it 
can be used in all but the very brightest light (for example, direct sunlight). The OHP 
is also clean-quite and user friendly, requiring no technical skill or knowledge on 
the part of the operator (p. 71).

Also, Harmer (2007) suggests that:


Overhead projectors are extremely versatile, but they can pose some problems, too. 
They need electricity, of course, and bulbs do fail from time to time. Some models are 
quite bulky, too. However if all these potential problems are taken into account and 
resolved, the OHP is an extremely useful resource (p. 185).
The OHP is described as one of the simplest and most versatile resources available to the English language teachers, yet one that is frequently undervalued and underutilized. The OHP can be used to support classroom practice in many different ways: enhancing and expanding pair or group work; stimulating the use of target language by students; ensuring progression; assisting the teacher in use of the target language; clarifying difficult concepts; and revising and reinforcing vocabulary and structures. On the other hand, the OHP can be used effectively for language input, language games, real communication, model exercises, grammar and storytelling (Tierney, Humphreys, 1992). 
2.2.3 
Computer

Since the advert of the personal computer in the mid 1980s, computers have rapidly become one of the key instructional technologies used in both formal and informal education. Teachers can use the computer as an aid to managing classroom activities; it has a multitude of roles to play in the curriculum, ranging from tutor to student tool. To make informed choices, language teachers need to be familiar with the various computer applications-games, simulations, tutorials, problem-solving programmes, word processing, graphic tools, and integrated learning systems.


 Computer-assisted language learning (CALL) provides learners with easy access to learning environments irrespective of place and time, and increases motivation and effectiveness of learning with multimedia content (Jung, Graf, 2008). Smaldino, Russell, Heinich and Molenda (2005) suggest that:


The computer provides virtually instantaneous response to student input, has extensive 
capacity to store and manipulate information, and is unmatched in its ability to serve 
many students simultaneously. It has become a tool of choice in instruction. The 
computer’s role has changed because of its ability to provide rich learning experiences 
for students, giving them the power to influence the depth and direction of their 
learning. It has the ability to control and integrate a variety of media-still and motion 
pictures, graphics, and sounds, as well as printed information (p. 108). 
According to Tayor (as cited in Sabieh, 2001) computer assistance in English language learning means that the computer is to be used to instruct, to aid, to facilitate and to deliver learning material for the students. It is to advance the students' learning opportunities and to improve the quality of teaching to enhance the language learning process. The educator is not to teach the students computer literacy nor is he to teach about computer technology. He/she is to use the computer in his/her teaching and in their learning to augment the whole language learning process (Sabieh, 2001).


Some teachers are not comfortable or skilled in the use of the computer and are therefore unable to use this technology to enrich the learning experience. Blumefeld (2002, as cited in Abdullah, Abidin, Luan, Majid, Atan, 2006) reported that many teachers show little interest in assuming an active role in the use of this instructional technology, while others support and utilise it fully. Cox (2004, as cited in Abdullah, Abidin, Luan, Majid, Atan, 2006) also argued that the most crucial factors that underlie whether or not teachers use the computer is time and support. However, the findings of McKenzie and Stallard (2003, as cited in Abdullah, Abidin, Luan, Majid, Atan, 2006) suggested that the main problem is attitudinal. Their research found that the majority of teachers are afraid of the computer, are unaware of the resources available and are unwilling to expand the extra effort in planning to use it in a presentation or make arrangements for the set-up and operation of the necessary equipment (Abdullah, Abidin, Luan, Majid, Atan, 2006). 

2.2.4
 CD-ROM / DVD

Dudeney and Hockly (2007) suggest that: 


A CD-ROM looks exactly like an audio CD but contains multimedia files that are 
programmed to use text, images, audio and video to provide interactivity. CD-ROMs 
accompanying courses typically have content related to each course unit, providing 
learners with extra reading and listening materials, recording functionality to practice 
pronunciation and speaking, and with grammar and vocabulary activities like 
matching vocabulary to definitions, drag and drop exercises, gap-fills, crosswords, and 
so on. CD-ROMs are particularly strong on providing grammar practice activities, and 
listening and reading materials for learners. CD-ROMs are less effective for speaking 
practice, as it is difficult to move beyond a ‘listen and repeat’ model, given the 
technology currently available and the lack of ‘real’ interaction inherent in a CD-
ROM. Writing, too, will tend to be limited to ‘fill in blanks’ activities, or reordering 
sentences into paragraphs or comparing paragraphs to a model. DVDs are similar to 
option to view subtitles along with a video dialogue (p. 113). 

2.2.5 
The Internet

The wealth of information available on Web affords teachers and learners access to language learning resources like never before. Online journals, listservs, newspapers, and magazines provide authentic material for language learners, while teachers can find lesson plans and ideas, exercises, assessment tools, and other materials for use in their classes.


The World Wide Web's (WWW) capability for interactivity makes it especially exciting as a resource for language teaching and learning. Online language tutorials, exercises, and tests are available to anyone who has access to the Web. This accessibility makes Web-based language learning activities quite attractive to both instructors and learners. Teachers can even create their own interactive language learning activities on the web, which allows them to tailor the activities to suit their own courses and students (Morrison, 2002). 

In the area of the receptive skills, listening and reading, the effect of educational technology has been huge. The internet has provided a vast range of materials, offering many more opportunities for exposure to authentic materials, both audio and text. The debate continues as to how useful YouTube is and to what extent technology is responsible for the rise in plagiarism in English for academic purposes. On the other hand, arguments are currently raging about the use of electronic translators. These provide many benefits, allowing students to cross check between bi-lingual dictionaries and mono-lingual dictionaries, and encouraging them to review language. Yet, when used for production, they seem to encourage the selection of the wrong word in English, and they also inhibit fluency if students take them out in discussion classes which they frequently do (Sharma, 2009).
2.2.6 
Chat / Blogs / Online-video Chatting / E-mail

One of the main uses for computers which are hooked up to the internet is as senders and receivers of e-mail, allowing easy access to people all over the world. Getting students from different countries to write each other has greatly increased both their English development and especially their motivation. E-mailing promotes written fluency and gives students a real chance to communicate; also, by the help of the written texts, students’ grammar and vocabulary knowledge develops in a very motivated way. Weblog or blog is another main use for computers. Teachers sometimes write a blog to tell students how they are doing and what they should do next. Students or groups of students can write a diary, an instant autobiography, to tell others what they are doing and to provide feedback on how their learning is going. Both of chat and blog promote students’ writing and reading skills (Harmer, 2007). Dudeney and Hockly (2007) suggest that:


Chat is a tool that allows for synchronous, i.e. real-time, communication over the 
internet. Chat has enormous potential to link students around the world, in real time. It 
is a technology that many learners will often be familiar with and will use in their 
social lives, so it is worth exploiting in the classroom where possible. There are 
different types of educational chat that one can set up with learners such as: free topic 
chat, collaborative, task-oriented chats, informative or academic chats, practice chats 
(p. 71).

Interactive video chatting is an effective tool in ELT. This system can be integrated into the ELT programme with minimal adaptation to the curriculum and course and is designed to support two-way video and audio communication between multiple locations. Interactive video chatting is commonly used to connect two locations using sophisticated computer technology. Types of video chatting systems vary from small room video chatting, classroom video chatting to desktop video chatting. Interactive video chatting can be effective because it allows real time visual contact between students and the instructor or among students at different sites. According to Reed and Woodruff (as cited in Vural, 2002), it supports the use of diverse media. According to Woodruff and Mosby (1997, as cited in Vural, 2002), it can provide access to at risk or special needs students. It provides additional access to native speakers from all over the world that improves students both listening and speaking skills in their second language learning (Vural, 2002).

2.2.7
 Interactive Whiteboards

The growing use of the interactive whiteboard (IWB) in primary school teaching forms part of a number of initiatives within the schools to develop the use of information and communications technology (ICT) in teaching and learning. The IWB presents both challenges and opportunities to teachers, particularly in terms of staff development and training. Evidence is growing that ICT resourcing in schools can have a positive effect on young children’s attainment in the core subjects of English. A variety of factors are suggested as possible influences including classroom practice, subject content and resourcing. One of the emerging resources affecting primary (i.e. ages 5-11 years) classroom practice is the interactive whiteboard (IWB). This has implications for teacher education and training both in-service and pre-service (Beauchamp, 2004).
The IWB is here regarded as any board connected to a PC, capable of displaying a projected image which allows the user to control the PC by touching the board or with the computer mouse. One additional feature of the IWB is the accompanying ‘native’ software which provides the facility to write by hand on blank  pages  and includes tools for controlling features, such as font colour and line thickness, as well as resources for classroom use, such as lined and squared paper of different sizes, clip art and readymade lesson materials. The benefits of interactive whiteboards are both practical for teachers and motivating for pupils. According to British Educational Communications and Technology Agency (2004) these benefits are:
· Ability to prepare and access saved work:

Graphs, charts, diagrams and text can all be prepared in advance in a suitable software package and accessed during the lesson. This allows teachers to provide models and demonstrate work quickly and efficiently.
· Access to multimedia files

Sound, moving and still image files are readily accessible using whiteboard technology. This can be useful as an additional presentation of a concept or scene setting and helps to bring topics to life. 
· Software choices

The range of software available for curriculum subjects is growing and specialist software supports learning in a variety of ways. For many topics, teachers now have access to a wide variety of materials, which can be explored on the whiteboard. An increasing amount of software and content is designed specifically for use with interactive whiteboards, such as the interactive teaching programs being developed to support the primary strategy. Pupils seem to enjoy using the whiteboard technology and quickly acquire the techniques to manipulate the software and actively participate in their learning.
· Rapid response

Pupils receive immediate feedback on activity on the board  and they are not afraid to make mistakes.They become confident and take risks knowing that the flexibility and functionality in the software means that they can learn through trial and error, making ‘mistakes’ along the way and learning through the concept of ‘what happens if…?’. This allows pupils to test and confirm ideas and work collaboratively with others in the class to make decisions. Discussion, debate, articulating what you know and understand and demonstrating what you can do are all key features of effective whole-class teaching with an interactive whiteboard (para. 8).

Interactive whiteboards: a valuable tool that can enhance the learning experience. Supporters see the IWB as an effective learning tool. It allows teachers to unleash the full power of multimedia in their language classrooms. The teacher can reveal a photograph bit by bit, for instance, to generate interest in a topic. Language practice can be fun and motivating, with students coming out to the front to manipulate objects on the whiteboard and engage in awareness-raising activities (White, 2007).

2.2.8 
Interactive Games


Interactive children's games are important tools both educationally and socially. In the classroom they make learning fun. Socially, the interactive games help children connect with other children and situations in the world. Interactive children's games tend to grab a child's attention as they manipulate pieces and situations and solve problems. 

Teachers find that interactive educational games are greatly beneficial in a classroom setting because they reach a broader range of learning styles and promote quick thinking and student cooperation. 

Interactive games allow guests the freedom to mingle with each other and explore their 
creativity all in the name of winning. Shy children get to meet other children as they work 

together on teams, striving for the same goal (Ellertson, 2010).

2.3
 Motivation of students through educational technology

It is accepted for most field of learning that motivation is essential to success that people have to want to do something to succeed at it. Without such motivation people will almost certainly fail to make the necessary effort. People need, therefore, to develop their understanding of motivation – what it means, where it comes from and how it can be sustained (Harmer, 2007).


As its most basic level, motivation is some kind of internal drive which pushes someone to do thing in order to achieve something. Brown (2007) discusses that:

Motivation includes the need for ego enhancement as a prime motivator. This is the need ‘for the self to be known and to be approved of by others’ (p. 169). 

On the other hand, Williams & Burden (1997) suggest that:

Motivation is a ‘state of cognitive arousal’ which provokes a ‘decision to act’, as result of which there is ‘sustained intellectual and/or physical effort’ so that the person can achieve some ‘previously set goal’ (p. 120).

They go on to point out that the strength of that motivation will depend on how much value the individual places on the outcome he or she wishes to achieve. Adults may have clearly defined or vague goals. Children’s goals, on the other hand, are often more amorphous and less easy to describe, but they can still be very powerful. Oxford (1990) said that being a good language learner requires the ability to control our emotions and attitudes towards learning. Personality factors are also important in human behaviour. Brown (1994) suggests that these factors are:

- Self-esteem is probably the most pervasive aspect of any human behaviour. It could 
easily be claimed that no successful cognitive or affective activity can be carried out 
without some degree of self-esteem, self-confidence, knowledge of yourself and belief 
in your own capabilities of that activity.
- Inhibition is an interpersonal ego that hinders from communicating / hinders communication to communicate with others.

- Risk-taking is an important characteristic of success in second language learning. 
Learners are not supposed to fear about making mistakes while speaking or 
communicating with others. They have to take risks.

- Anxiety: Kleinmann, Scovel states that there are two types of anxiety. Debilitating 
anxiety, which gets in the way, and facilitating anxiety, which actually helps people do 
better than they might otherwise.

- Empathy can be described as putting yourself in someone’s shoes to understand him 
or her better.

- Extroversion is a crucial factor in second language acquisition. Extroverted people 
like being with others. They do not have any difficulty in communicating with others. 

- Self-efficacy causes greater effort and longer persistence about a task. When students 
feel themselves competent on a specific topic, they will approach more confidently, 
willingly and persistently. Self-efficacy beliefs determine how people feel, think, 
motivate themselves and behave (p. 136).

The motivation that brings students to the task of learning English can be affected and influenced by attitude of a number of people. It is worth considering what and who these are since they form part of the environment from which the student engages with the learning process. Harmer (2007) provides that:

· The goal: one of the strongest outside sources of motivation is the goal which students perceive themselves to be learning for. Some students, of course, may not have any real English learning goals at all. This is especially true for younger learners. In such situations they may acquire their attitude to (and motivation for) learning English from other sources.
· The society we live in: outside any classroom there are attitudes to language learning and the English in particular. How important is the learning of English considered to be in the society the student lives in? In a school situation, for example, is the language learning part of the curriculum of high or low status? If school students were offered the choice of two languages to learn, which one would they choose and why? Are the cultural images associated with English positive or negative?  All these views of language learning will affect the student’s attitude to the language being studied, and the nature and strength of this attitude will, in its turn, have a profound effect on the degree of motivation the student brings to class and whether or not that motivation continues. 
· The people around us: in addition to the culture of the world around them, students’ attitudes to language learning will be greatly influenced by the people who are close to them. The attitudes of parents and older siblings will be crucial. The attitude of a student’s peers is also crucial: if they are critical of the subject or activity, a student may well lose any enthusiasm and they once had for learning English. If peers are enthusiastic about learning English, however, there is a much greater chance that the same student may feel more motivated to learn the subject.
· Curiosity: when students start English for the first time, most are interested (to some extent) to see what it is like. This initial motivation is precious. Without it, getting a class off the ground and building rapport will be that much more difficult (p. 99). 
Today’s kids have more computer experience and knowledge than in past years.Many teachers struggle with motivating students to learn. This is especially prevalent in foreign language classrooms. The use of educational technology in language teaching and learning process has a great impact as a mean to motivate students by engaging students in the learning process with the use of a familiar instructional tool that improves students’ selfefficacy and self-worth. In the classroom, teachers can use educational technologies as motivation for student learning. Using the computer during instruction motivates students by grabbing their attention in a different way. Keeping their attention helps students retain information therefore will increase learning. 
2.4 
Primary School Teaching and Learning 

The term ‘primary school’ is used to describe the first stage of compulsory education for children (Malcolm, 2010). The years at primary school are extremely important in children’s intellectual, physical, emotional, and social development. They need to develop a series of characteristics to enable them to fit into the society they live in, to become aware of themselves in relation to others, to share and co-operate, and to be assertive without being aggressive. Also, it is increasingly recognized that children need to learn how to learn. This implies that they need to be able to accept criticism and become self-critical, to be aware of how they learn, to experiment with learning styles, to organize their work, and to be open and interested in all that surrounds them. All these mean that primary school language teachers have a much wider responsibility then the mere teaching of a language system: they need to bare in mind the education of the whole child when planning their teaching programme (Qinglan, Junyan, Shongshan, n.d.).


Educational technology comes in a range of forms in primary schools. Included in this range are the tools teachers use to deliver courses, develop course materials and manage classroom administration. Ten years ago, teachers were trying to tack computers on to what they were already doing and when the computers didn’t fit they were left as games machines or not used at all. Rather than having an important role to play in children’s education computers were used primarily as auxiliary tools to reinforce basic skills and knowledge already introduced using other methods and tools (Caffee, 1998). Without national or even local plans and policies, the methods employed in each class were chosen by the teacher and varied widely. The content of computer use was generally related to the teacher’s comfort level with computers and level of computer skills and experience. (Caffee, 1998). There was considerable promise from the amount of educational technology put into schools but the

effect has not been as dramatic as expected. Teachers still often lack the knowledge and

confidence to utilise the growing educational technology to its full educational potential. The way the educational technology is applied is the significant factor not the educational technology itself. For students in an environment of good teaching practice, along with the educational technology, there is improved academic opportunity and success. The most significant impact of educational technology has not been the educational technology in the classrooms but the way it has been a catalyst for reform in classrooms. There is reason to believe that the educational technology in itself has not directly caused the improvement in education. The educational technology has more indirectly caused the change in teaching practice; and the teaching practice, along with good implementation, caused the educational technology to be successful in education. There are a number of threats to the future of educational technology use, in primary schools. There has been a huge investment in educational technology in the mid and late 1980s which suggests that many school computers are relatively old. Another threat to primary schools is the continued implementation of educational technology without sufficient support and training.
2.5 
Conclusion

In this chapter, educational technology materials and its relationship with teaching in general and language teaching in particular have been discussed. The review of the literature suggests that educational technology brings more efficiency to teaching techniques. Therefore it is very important for teachers to use educational technology resources and materials in language teaching. 

